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Preface

Dear conference visitor,

we welcome you to Hannover and the 14th Nordic Workshop on 
Learner Autonomy. This time the overall theme is » MAKING SPACE FOR 
AUTONOMY IN AN INSTITUTIONALISED ENVIRONMENT «. 
The workshop has the same purpose as all earlier Nordic Autonomy 
Workshops since the first one in Copenhagen in 1986 – namely

“to bring together teachers, teacher educators and research workers to 
review and discuss classroom experience and on this basis to

•  Discuss the notion of learner autonomy in language learning, its 
theoretical, practical and philosophical foundations

• Discuss conditions for promoting learner autonomy and critical 
awareness

• Suggest kinds of research needed to elucidate and concretise the 
various aspects of learner autonomy

• Share experiences and concepts on an international basis 
and establish a network of inter-nordic cooperation for the 
dissemination of ideas and research-based innovation.” 

[Gerd Gabrielsen, Copenhagen, July 1986, in her introduction to the first 
report in 1986]

The title of this workshop reflects two major current discussions in 
language pedagogy:

• LANGUAGE LEARNING SPACES FOR AUTONOMY: The role of the 
environment, both physical and virtual, for the development of 
language learner autonomy. How do we create classrooms; do we 
even need classrooms? What about self-access areas for learning? 
How do we work against a separation of »learning spaces« and 
»non-learning spaces«, or do we keep them separate? In the mobile 



age, how can we bring authentic language resources closer to learners? 

• »INSTITUTIONALISED« AUTONOMY: New formats for learner and teacher 
autonomy from kindergarden to university and beyond. How do new 
methods like drama pedagogy relate to language learner autonomy? Is 
our goal more individualised work or is group work just fine or should 
there be a mix? Does language learner autonomy still require marking 
systems or summative assessments? Does the idea of curriculum not 
contradict the notion of individual learning agendas? How should an 
institution and educational system look like that supports language 
learner autonomy? 

The main format of our workshops will be the World Café model, which - so 
we hope - will encourage interaction and exchange between all participants. 
We will explain to you what to expect in this booklet and at the beginning of 
the conference.

Please note: to avoid confusion, we will include a personalised 
programme in your conference bag which will include your »path« 
through the World Café tables.

We wish you an enjoyable conference with many heated discussions on 
learner autonomy.

Joy Ramos-Gonzalez

Klaus Schwienhorst
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14TH NORDIC WORKSHOP ON DEVELOPING LEARNER AUTONOMY 
IN LANGUAGE LEARNING AND TEACHING

KÖNIGLICHER PFERDESTALL, APPELSTRASSE 7, 30167 HANNOVER
21-23 AUGUST 2019

WEDNESDAY, 
21 AUGUST

ROOM 1 ROOM 2

19:00 DINNER AND PRE-CONFER-
ENCE GET-TOGETHER

THURSDAY,  
22 AUGUST

ROOM 1 ROOM 2

9:00 DOORS OPENING: REGIS-
TRATION AND COFFEE

9:30 OPENING OF WORKSHOP

10:00 SHORT PLENARIES: INSTI-
TUTIONALISED AUTONO-
MY

LENI DAM: 

MAKING SPACE FOR 
AUTONOMY IN AN IN-
STITUTIONALISED ENVI-
RONMENT: THE PAST, THE 
PRESENT, THE FUTURE

CHRISTIAN LUDWIG & 
ANJA BURKERT: 

DEVELOPING LEARNER 
AUTONOMY IN HIGHER 
EDUCATION CLASSROOMS: 
THEORY AND EXAMPLES 
OF PRACTICE

11:00 COFFEE BREAK

11:30 – 12:30 LLA DEVELOPMENT: 
WORLD CAFÉ (FOUR 
GROUPS)
ROUND 1
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12:30 LUNCH BREAK

13:30 SHORT PRESENTATIONS: 
INSTITUTIONALISED

AUTONOMY

YOSHIO NAKAI:

LEARNER AUTONOMY 
MEDIATED BY A SOCIAL 
NETWORKING SITE 
FOR JAPANESE NOVEL 
READERS

MARIA ANSEDE:

LOOKING FOR THE IDEAL 
CLASSROOM TO WORK IN 
AN AUTONOMOUS LAN-
GUAGE LEARNING ENVI-
RONMENT

SHORT PRESENTATIONS: 
LEARNING

SPACES

EVA WAPINSKA:

EXPLORING SPACES FOR 
LEARNER AND TEACHER 
AUTONOMY IN AN INSTITU-
TIONALISED ENVIRONMENT

JOSÉ LUIS VERA-BATISTA:

PEER OBSERVATION: OBSERVE 
AND BE OBSERVED AS AN-
OTHER ENRICHMENT OF LA

14:30 – 15:30 LLA DEVELOPMENT: 
WORLD CAFÉ (FOUR 
GROUPS)
ROUND 2

15:30 COFFEE BREAK

16:00 – 17:00 LLA DEVELOPMENT: 
WORLD CAFÉ (FOUR 
GROUPS)
ROUND 3

17:00 – 17:30 DISTRIBUTING DOTS (MOST 
IMPORTANT IDEAS)/

EVALUATION OF DAY/ 
PLANNING FRIDAY

19:00 DINNER
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FRIDAY, 23

AUGUST

ROOM 1  
ANNOUNCEMENTS

ROOM 2

9:00 SHORT PLENARIES: LEARN-
ING SPACES

JO MYNARD:

AUTONOMY-SUPPORT-
IVE SELF-ACCESS LEARN-
ING: MEETING THE 
NEEDS OF OUR STU-
DENTS

CARMEN BECKER & ANNIKA 
ALBRECHT:

BREAKING BOUNDAR-
IES — A PHYSICAL AND 
SOCIAL LANDSCAPE FOR 
LEARNER AUTONOMY

10:00 COFFEE BREAK

10:30 – 11:30 POSTER EXHIBITION

11:30 – 12:30 LLA DEVELOPMENT: 
WORLD CAFÉ (FOUR 
GROUPS) ROUND 4:
SUMMARIZING RESULTS

12:30 LUNCH BREAK

13:30 – 14:30 CREATING YOUR OWN AC-
TION PLAN/ 

ACTION PLAN POSTER PRE-
SENTATIONS/ LLA DEVEL-
OPMENT ROUND-UP

14:30 CONFERENCE ENDS / 
ROUND-UP

15:00 FAREWELL COFFEE

TRIP TO HERRENHÄUSER 
GÄRTEN
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What is a World Café?

The World Café is a workshop method to allow participants to develop 
different perspectives on similar topics, using guiding questions. 

Participants are working in groups at different »tables« where 
perspectives are collected by a »table host«. It is important that all group 
members participate actively in the work of the group.

Each table deals with a sub-topic on learner autonomy and some 
guiding questions.
 
With each round, the groups change, until every participant has been 
able to contribute to every »table«. 

The »table hosts« welcome the new groups and relate the main ideas and 
results of the previous groups; they also collect and structure the results 
at the end of the conference.

At the end of the conference, we would like to encourage all participants 
to develop their own action plan for change management.

Please note: to avoid confusion, we will include a personalised 
programme in your conference bag which will include your »path« 
through the World Café tables. The numbering of the tables 
does not denote a prescribed sequence through the tables. Each 
participant will have a different »path« through the tables.
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Our Tables: 

Table 1: LA principles in language learning and teaching (Leni & Lienhard)
 
• What are LA principles in language learning and teaching?  
• What obstacles/ challenges could I encounter when implementing LA 

principles in my teaching?  
Action plan: How can I implement LA principles in my language teaching and 
learning ?

Table 2: Language Learning Enviroment (Jo & Joy)  

• What characterizes a LLA language learning environment? What are its 
features?  

• What obstacles/ challenges could there be to develop LA language 
learning environments?  

Action plan: What changes can I make in the language learning 
environments that I teach in to support LA?
 
Table 3: Change Management (Christian & Klaus)  

• What characterizes an institution (kindergarden, school, university 
language centre….) that pursues LLA principles?

• What obstacles/ challenges could I encounter in my institution?  
Action plan: How can I effect changes towards LA principles in the 
institution(s) that I work in?
 
Table 4: Help me to do it myself: support groups, literature and networking 
(Carmen & Annika)

• What support is available to me to further my knowledge and practical 
skills on LA (in my institution, in my region, nationally, internationally, 
via Internet)?

• What obstacles/ challenges could I encounter when initiating or 
participating in LA networks?  

Action plan: What LA support networks can I initiate or participate in? 
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Plenary speakers 
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THURSDAY, 22 AUGUST 2019

10.00-10.30, ROOM 1

LENI DAM  

MAKING SPACE FOR AUTONOMY IN AN INSTITUTIONALISED 

ENVIRONMENT: THE PAST, THE PRESENT, THE FUTURE

Making space for autonomy in an institutionalised environment is nothing 
new; it has been a challenge ever since the notion was introduced into 
the educational discourse (cf. Holec 1979). In her plenary, Leni will 
look at the hurdles that she and her colleagues were confronted with 
in the 80s and 90s and compare them to the challenges that teachers 
and teachers-to-be envisage today when wanting to take steps 
towards language learner autonomy (LLA). Her examples show that 
the obstacles encountered when moving from one type of educational 
setting to another are very much the same; in this case moving from a 
so-called ‘traditional’ teaching/learning environment to autonomous 
language learning. She will end by suggesting ways of coping with 
educational change in the future, including making space for autonomy. 
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Plenary speakers

10.30-11.00, ROOM 1

CHRISTIAN LUDWIG & ANJA BURKERT 

DEVELOPING LEARNER AUTONOMY IN HIGHER EDUCATION 

CLASSROOMS: THEORY AND EXAMPLES OF PRACTICE

Both in Austria and Germany, developing students’ autonomy is a 
declared goal of the curriculum; however, this laudable aim remains, 
more often than not, largely unfulfilled. In this joint talk, we would like to 
demonstrate that it is still possible for teachers, despite the constraints 
which exist in many institutionalized environments, to create spaces for 
autonomy in one’s own teaching and learning context. In the first part of 
the presentation, we will revisit some selected tenets of learner autonomy, 
while in the ensuing part, examples from our own classrooms will be 
presented. Anja will report on how she promotes the autonomy of her 
students by creating a learning environment in her university grammar 
and writing classes in which interaction and dialogue are predominant 
features. She will point out several tools and activities she uses, such 
as learner diaries, peer-reviewing, and collaborative writing. Christian 
will then provide examples from his teaching practice, illustrating how 
digital media support the development of foreign language learner 
autonomy. His classroom examples will particularly highlight how 
digital tools can facilitate cooperation and collaboration. We will also 
show some recordings from both our classes, thus giving the audience 
the opportunity to gain an insight into our daily teaching practice. 
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FRIDAY, 23 AUGUST 2019

09.00-09.30, ROOM 1

JO MYNARD

AUTONOMY-SUPPORTIVE SELF-ACCESS LEARNING: MEETING 

THE NEEDS OF OUR STUDENTS

The field of self-access language learning now spans five decades, but 
the field looks quite different today than it did in the 1970s. In this talk 
I will briefly summarise what we have learned in that time, and how 
the field is shifting to meet the needs to today’s language learners. We 
will look at some of the necessary considerations for establishing and 
running a self-access learning center (SALC) in order to ensure that we 
are supporting language learner autonomy. I will refer to technological 
innovations as well as advances in our knowledge of language teaching 
and learning, and use self-determination theory as a framework (Ryan 
& Deci, 2017). We will look at ways of supporting students’ basic 
psychological needs of autonomy, relatedness, and competence through 
our SALC environment, services, and resources. I will touch on the 
following important components of self-access and discuss theoretical 
as well as practical implications: social dimensions, advising, student 
leadership, resources, and a curriculum for promoting learner autonomy. 
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09.30-10.00, ROOM 1 

CARMEN BECKER & ANNIKA ALBRECHT

BREAKING BOUNDARIES — A PHYSICAL AND SOCIAL 

LANDSCAPE FOR LEARNER AUTONOMY

The talk will explore how a prepared language learning environment 
can stimulates constructive learner activities through creative 
self-expression. We will demonstrate how students prepare and 
create their personal learning environment, how they include 
others as agents of their own learning and how meaningful 
tasks permeate physical as well as social learning boundaries. 
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Abstracts 
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Abstracts

Amendolara, Sandro John; Karlsson, Leena
Poster

Student and teacher experience of metacognitive/metaemotional 
engagement and interpretation in a Learner Autonomy university 
course setting 

Our poster idea emerges from our ALMS practice and research, both 
based on the need to support students in speaking and writing as 
the people they are, not only as learners of English. We will reflect 
upon and share stories of co-learning (counsellor/student) in our own 
context at the Language Centre in the University of Helsinki. We will 
both share a personal experience with a student who has gone through 
a transformational learning process that has made an impact on us 
as counsellors. We will explore how co-learning experiences promote 
learner/teacher autonomy in an institutional setting.

Ansede, Maria Carmen
Paper (20 mins + 10 mins Q&A)

Looking for the ideal classroom to work in an autonomous language 
learning environment

After being a teacher for thirty years in Secondary Education (12-18 
years old), I assume that autonomous learning requires a different 
classroom organization. In this workshop different class organizations 
will be shown. Some questions about them will be proposed and 
participants will be asked to answer them in small groups. The answers 
will be shared in the big group and the objective of the workshop will 
be to reach conclusions about what type of classroom setting helps the 
development of autonomous language learning.

Burkert, Anja
Poster

Practitioner research as a way to improve classroom practice

After quite a few years of implementing aspects of a pedagogy for 
autonomy in my university classroom (e.g. a seating arrangement in 
groups, peer-reviewing, learner diaries), I felt it was time for another 
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step forward on my autonomy journey with my students. So I decided 
to delve slightly deeper into the area of my students’ needs and goal-
setting practice. I am intending to share with the audience the insights I 
gained from asking my students to specify in writing their goals, needs, 
wishes and expectations of the respective course and, at the end of the 
semester, to have them reflect on how far their set goals have been 
reached and their expectations fulfilled. By doing this, I was hoping to 
heighten my students’ awareness of their responsibility for their own 
learning progress.

Gabel, Stephan
Poster

Exploratory Practice in Preservice Teacher Education: A Step towards 
Autonomy?

As a part of their Master of Education studies, our students have to 
spend their second term on placement in school, during which they gain 
some first practical teaching experiences, and in which it is mandatory 
for them to carry out research on foreign language classroom practices. 
These projects normally take the form of action research (AR) at the 
presenters‘ institutions, so that we encourage the trainees to identify 
their own educational needs, to devise teaching units that further 
develop their teaching skills, and to explore and evaluate their practical 
successes (or lack of them). The poster will highlight the potential of 
using forms of AR in pre-service teacher education, concentrating 
on the nature(s) of Teacher Research that our students undertake, 
on the problems they encounter during their projects, on the support 
structures that we as lecturers provide and on their acceptance of AR 
as evidenced by course evaluations and their written reports. As quite 
a number of the students’ projects aim at further involving learners, we 
will also present evidence indicating that AR assists student teachers in 
developing their capacity to support Learner Autonomy in their future 
work places.



20

Heim, Katja
Poster

Creating Space for Experiental Learning during Cooperative Projects 
between Teacher Education Courses and Schools

In our multilayer projects, adolescent EFL learners jointly work towards 
authentic goals, supported by groups of student teachers. In our 
cooperative projects, we create win-win situations and create space for 
developing autonomy in many ways: 
• Future teachers get the chance to develop and run projects with 

students in a guided and yet creative way. They interact with 
secondary school students in the EFL classroom and get the chance 
to experience authentic ways of using digital tools that support 
the creation and publication of the joint products, rather than 
being taught about it. These student teachers also experience 
a teacher education course that takes the form of a project, i.e. 
they experience a project within a project. Thus, space is created 
for experiental learning where we would often discuss theoretical 
aspects in a more condensed form. 

• Through this setup we also create space for autonomous language 
learning in the secondary school classroom. Learners get the chance 
to work on regular topics taken from the curriculum in a way that 
is stimulating, authentic, creative and cooperative. The analysis 
of students’ written feedback mirrors students’ enthusiasm and 
suggests that this work is highly relevant for their lives. 

• And finally, the cooperation between our university based course 
and the year 10 class also creates space for the English teacher. 
University students take over much of the regular teacher’s workload 
prior to and during the project and they function as a huge support 
in the process. While all participants profit from the described 
constellations, schoolteachers do not necessarily need support from 
outside to run these kinds of projects - the EFL teacher has already 
repeated one of our cooperative projects by herself. Similarly, the 
hope is that the experiences and the positive dynamics of the project 
will make it more likely for the student teachers to use similar 
approaches in their future professional lifes.

Abstracts
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Jacob, Renate
Poster

Learner autonomy in Danish as a neighbouring language

In the IQSH (»Institut für Qualitätsentwicklung an Schulen Schleswig-
Holstein des Ministeriums für Bildung, Wissenschaft und Kultur des 
Landes Schleswig-Holstein«) and in cooperation with the regional 
centre for cross-border cooperation »Region Sønderjylland-Schleswig« 
and partners from universities in both countries, the development 
of an extending neighbouring language strategy between Denmark 
and Germany is in progress. Within an institutionalized framework 
and incorporated in the curriculum, learner autonomy in Danish as a 
neighbouring language in school classrooms and beyond is used to help 
pupils in the northernmost part of Germany to prepare themselves for 
more or less autonomous cross-border exchange meetings with pupils 
learning the neighbouring language German. As they go along, pupils 
get used to autonomous forms of learning with open interactive and 
cooperative tasks, choices and decisions about how to learn, assuming 
responsibility for their learning when they document and assess their 
progress independently and individually.

Karlsson, Leena
Poster
See Sandro Amendolara‘s registration

Nakai, Yoshio
Paper (20 mins + 10 mins Q&A)

Learner autonomy mediated by a social networking site for Japanese 
novel readers: language learning history of a novel-lover from Czech

This presentation explores how learner autonomy emerges under social 
interaction on a social networking site for Japanese novel readers 
through an analysis of the language learning history of a Japanese 
language learner (Matt [Pseudonym]) from Czech Republic. His language 
learning story shows that he promotes reading Japanese novels 
by making the best use of Japanese language class at a university. 
Moreover, the feature of SNS motivated him to read novels and make a 
connection with novel-lovers both in the virtual and real world. In this 
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Abstracts

presentation, I will elaborate on the nature of learning as the method of 
reading Japanese novels and broadening his real world relating to them.

Vera-Batista, José Luis
Paper (20 mins + 10 mins Q&A)

Peer Observation: Observed And Be Observed As Another Enrichment Of 
L.A.

Observe and be observed can be a very interesting source of class 
information about how we and our colleagues put in practice Learner 
Autonomy in our classes. Why isn´t it a popular instrument? Why are we 
afraid of using it? Simply because it doesn´t belong to our professional 
culture, in other words, we are not used to listening to other colleagues´ 
feedback about what we try to implement. The observed teacher may 
think, “What is the observer going to say?”. The observer may think, “Will 
the teacher observed accept my opinions about the observation made?” 
These typical questions are part of our initial fears. In this presentation, 
using a questionnaire, we will share an experience carried out with 
teachers to deal with peer observation successfully.

Wagner, Sanja
Poster

Learning autonomously by using moodle and mahara

I will show my first steps using moodle at the end of secondary school 
in Germany, what advantages it offers for teachers and learners and 
how we can promote learner autonomy by inviting students to create 
»mahara« pages as documentation of their learning progress

Wakisaka, Masako
Poster

Exploratory practice for students to learn autonomously in an 
intermediate-level Japanese speaking class

I teach Japanese to international students in a Japanese university. In 
this presentation, I am going to introduce the exploratory practice in my 
Japanese speaking class. This class is pre-intermediate level, which is 
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the middle level of the speaking course consisting of seven levels from 
elementary to advanced. The main learners in this class are exchange 
students from partner universities for half a year or one year, and 
studies Japanese language and culture. The class objectives, resources, 
learning scope and evaluation criteria are predetermined by the teacher 
because the speaking course has a consistent curriculum. I have been 
arranging the learning contents and ways of learning little by little 
based on my reflection through observation in classroom and on the 
feedback from learners. In other words, I tried to suit the learners’ 
needs by giving them more choices and freedom. However, from the 
teacher’s perspective, the learners seem to have difficulty in self-
evaluation and in clarification of their own learning objective, and have 
no chance to use Japanese outside their Japanese classes. Based on my 
reflection, I suggest the future perspectives. Moreover, I will discuss 
how teachers could support learners to develop language learner 
autonomy in an institutional language learning environment.

Wapinska, Ewa
Paper (20 mins + 10 mins Q&A)

Exploring spaces for learner and teacher autonomy in an 
institutionalised environment

Modern information and communication technologies have 
undoubtedly made it possible to expand learning and teaching spaces 
for students today. The significant role of face-to-face teaching should, 
nevertheless, still be valued. This exploratory case study presents 
examples taken from face-to-face teaching practices in multicultural 
classes of exchange students learning Norwegian at the University 
of Oslo. Examples show the ways students utilize communication 
technology and mobile devices in learning-related university contexts 
and their effect on learning and teaching. Similarly, they illustrate 
students` assumptions about communicative learning, how to learn, 
reflect and remember. The time span of the observation is limited to the 
past decade during which expansion of technology-based interactive 
tools has considerably influenced student learning modes as well as 
their behaviour and performance in class.
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Wawrzyniak- liwska, Magdalena
Poster

“Reserves of autonomy” on the educational map of Poland – reflections 
on the recent educational reform in Poland

The presentation will focus on the recent educational reform introduced 
in Poland in 2017 (primary and secondary education) and 2018 (higher 
education) and the general condition of Polish public education. The 
reform introduced by the present government brought major changes 
to schools: the closure of lower secondary schools and the addition 
of two more years to primary education, the design of a new National 
Curriculum and a change in the system of promotion for teachers. As 
a consequence, limitations were imposed on both teacher and learner 
autonomy. In April 2019, Polish teachers started a national strike in an 
attempt to make their voices heard, however, the talks between the 
strike committee and the government did not bring the expected results 
and the status of the teaching profession is now at its lowest since 
the beginning of the history of Polish education. This, together with 
the latest reform, has had a detrimental influence on the self-esteem, 
enthusiasm and involvement of teachers.

Weiß, Tanja
Poster

Learner autonomy within the bounds of core corricula

The common core standards for English language arts naturally impede 
learner autonomy? Not necessarily. Indeed, I do believe that our core 
curricula may even offer infinite space for that. Of course, it needs 
a certain physical environment, teachers‘ creativity and students‘ 
willingness to let loose. In my presentation I would like to turn to two 
practical examples from my own classroom: theme »Australia« (core 
curriculum 9th grade) and topics »Big city life/urbanisation/urban 
societies« (modified from core curriculum 11th grade).
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Conference venue

The conference and dinners take place in the 

Königlicher Pferdestall (Royal Stable)
Appelstrasse 7
30167 Hannover

The  easiest way to get there is by tram and will take about 15 minutes 
from the train station, lines 4 (Garbsen direction) or 5 (Stöcken direction). 
The closest tram stop is »Schneiderberg«; from there, you will find signs 
leading you to the venue.

Please see the following map:
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If you need help regarding the conference, please do not hesitate to contact 
any of the assistants at the conference information desk, we will be glad to 
help you.

The main assistant is Linda Köhler can be reached at 
linda.koehler@fsz.uni-hannover.de 

WLAN Access

During the conference, you will have free WLAN access. You will find infor-
mation on how to access the WLAN in your conference bags, together with  
your access code.

User name:

pferdu005@uni-hannover.de

 
Password:

jB8X6zw4

Network name (SSID):

eduroam

Alternatively, you will find individual WLAN tickets on the back of your name 
tag.

Evaluation

We would like to ask you to evaluate the conference anonymously at
https://online.eval.uni-hannover.de/evasys/online.php?p=YGG4H

Contact
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SURNAME FIRST NAME EMAIL

ALBRECHT ANNIKA ANNIKA.ALBRECHT@WEB.DE
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ANSEDE FREIRE CARMEN ADARRA70@HOTMAIL.COM 

ASMUSSEN DORTE ASMUSSEN23@HOTMAIL.COM 

AUPEST EMMANUELLE
EMMANUELLE.AUPEST@MONTESSO-
RI-BHS.DE
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COCO MYRIAM MYRIAM.COCO@UIB.NO

DAM LENI LENIDAM@HOTMAIL.COM 
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HEIM KATJA KATJA.HEIM@UNI-DUE.DE
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LAKUNZA  PEDRO P.LAKUNTZA62@GMAIL.COM

LEGENHAUSEN LIENHARD LEGENHA@UNI-MUENSTER.DE 
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List of participants (20th August 2019)



32

NAKAI YOSHIO UMINCHUFUNTO@GMAIL.COM

PERROT LAURENT LAURENT.PERROT@UNISTRA.FR

POLOUBOTKO ANJA
ANJA.POLOUBOTKO@FSZ.UNI-HAN-
NOVER.DE

RAMOS-GONZALEZ JOY REID@FSZ.UNI-HANNOVER.DE

SCHROTH-WIECHERT SIGRUN
SCHROTH-WIECHERT@FSZ.UNI-HAN-
NOVER.DE

SCHWIENHORST KLAUS
SCHWIENHORST@FSZ.UNI-HANNO-
VER.DE

SERRANO ISABEL ISABEL12321@GMAIL.COM

STÖVER-BLAHAK ANKE STOEVER@FSZ.UNI-HANNOVER.DE

TASSINARI GIOVANNA GIOVANNA.TASSINARI@FU-BERLIN.DE

VARELA RICHARD RICHARD.VARELA@FSZ.UNI-HANNO-
VER.DE

VERA JOSE LUIS JLVERA@ULL.ES

VERCELLI ZOE VERCELLI@FSZ.UNI-HANNOVER.DE

VINCENT KIRBY KIRBY.VINCENT@HELSINKI.FI

WAGNER SANJA SANJA-WAGNER@WEB.DE 

WAKISAKA MASAKO
WAKISAKA.MASAKO.898@M.KYUSHU-
U.AC.JP

WAPINSKA EWA EWA.WAPINSKA@ILN.UIO.NO

WAWRZYNIAK-SLIWSKA MAGDALENA MAGMAR@WP.PL

WEISS TANJA TANJA.WEISS@MONTESSORI-BHS.DE

ZABEIDA NATALJA
NATALJA.ZABEIDA@FSZ.UNI-HANNO-
VER.DE



33


